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The formal employment of disabled people is not specifically 
determined by economic factors but by direct technical ones

or ultimately by social interests and values. A solution, 
neutral in economic terms and achievable in technical terms, 
to the problems hindering the employment of people with

disabilities and health conditions would be a realistic tech-
nical solution and actual employment, but only if the society 
making the relevant decisions and aiming for the inclusion

of disabled persons. In a period of economic upturn with 
a huge expansion of the labour force, higher employment 
rates appear not only among non-disabled persons but also 
among people with disabilities and health conditions. How-
ever, once an economic downturn occurs and the demand for 
labour falls we see the appearance of groups that ‘cannot be 

employed in a profitable manner’. These groups include not 
only people with disabilities and health conditions but also

unskilled workers, long-distance commuters, women with 
no more than secondary school graduation, immigrants, 
the Roma minority and others, in other words, all groups 
in a weak social position, to whose detriment it is easier 
to implement dismissals, or who can safely be blamed for 
any declining efficiency of company output. As finding a job 
is increasingly difficult in general so those labour groups

that are unable to protect themselves are excluded from the

labour market while intensive efforts are made to serve the

interests of those who benefit from this exclusion, with the 
suggestion of some ideology. In this context, the losers in 
this game are given a label to legitimise the situation or for

some ideological purposes. Labels such as ‘lazy’, ‘drifter’, 
‘lumpen elements’, or negative perceptions of people with 
disabilities or health conditions also serve to disguise the

fact that unemployment is rooted in macroeconomic and so-
cial inequalities lying behind the direct causes. It is obvious 
that only those in a vulnerable position are excluded from

the labour market, rather than all the drifters and lazy, 
or alcoholic workers. Even if these labels hold good for 
some of those excluded, deviance is not only a reason for, 
but also a consequence of, the failure of both the labour 
market and society as a whole to implement inclusion to the 
same extent. When accounting for labour market successes 
and failures, putting individual excellence or fault to the 
fore serves to facilitate the exclusion of social groups un-
able to defend themselves within the labour environment. 
This upside-down logic is all the more dangerous as many 
disabled people, and generally all those in a marginalised 
position, believe that the fault lies with them. The resulting 
frustration reinforces harmful behaviour such as alcohol-
ism, crime and voluntary dropping out from the labour mar-
ket. For disabled persons, employment may contribute to a 
lower public burden in the same way as would their better

social inclusion. Arguing for the many-sided necessity of 
employment, Tegyey summarised his view as follows: ‘In the 
employment of the disabled with reduced working capacity, 
it must be ensured to give them the most appropriate job

opportunity despite their handicap, that is, such a job where 
working capacity requirement could be provided to the full-
est possible, where sufficient output is achieved to allow 
for them to earn their living. On the basis of this sugges-
tion, that is, to develop working abilities and fine-tuning 
those as far as possible, all the disabled persons’ social 
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Réka Török

The Founding of a Service 
Centre 
The Most Significant Results of the Content and 
Methodological Developments Conducted by the 
Kilátó Piarist Career Guidance and Labour Market 
Development Centre

Introduction
‘Four hundred years ago, Saint Joseph Calasanz opened his extraordinary 
school in Rome. This was the first free-of-charge public school in Europe. 
He introduced classes as units within the educational system; students were 
able to enter higher levels based on their unique skills and pace of learning. 
He was the first to have a language textbook developed in the common di-
alect; he also started teaching Mathematics in the first class. He wished his 
staff of educators to receive the most up to date training. He knew well that 
any school that wishes to enable the steady and lasting progress of their stu-
dents must never disregard the importance of maintaining contact with the 
parents. This is why he always sought a close relationship with them.

The Piarist Order believes that the key to their founder’s success was his 
ability to recognise God’s wishes for that age. He was always attentive to the 
needs of the children who surrounded him.

We, Hungarian Piarists, both clerical and secular members, would like to un-
dertake the great task – just like Calasanz – to start focusing on the present 
day’s characteristics, society and needs, and boldly review our educational 
activities, pedagogy, pastoral care and everything we would like to do to 
support children today and tomorrow, guiding them towards “a wholesome 
and happy life”.’

The above quote from the document ‘New union with Calasanz – Invitation to our 
process of rejuvenation’ clearly communicates the wish to revitalise the Hungarian 
Province of the Piarist Order, which is a common goal of clerics, educators, parents, 
students, employees of different institutions and members of local communities. The 
foundation of the Piarist Kilátó Centre was intended to express a call to everyone. 
The institution aims to be a special place where this call brings people together in 
creative, productive and empathetic cooperation in the fields of career planning, equal 
opportunities and education reform (Katona, 2020). In 2019 the Piarist institutions 
pledged to make career planning the main element of their educational programmes. 

doi: 10.31287/FT.en.2020.2.8
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The Hungarian Province of the Piarist Order designates an important role to the 
Kilátó Centre. 

1. The foundation of the Piarist 
Kilátó Centre 
Plans to establish the Kilátó Piarist Career Guidance and Labour Market Development 
Centre in the city of Vác stem from the early 2010’s. The intention was to found a 
multi-functional centre for complex development and career orientation which would 
also serve as a station for work ability screening, and as an institution for scientific 
research, methodological advancement and education.

The Kilátó Centre considers young people between the ages of 12 and 30 with 
high developmental and care needs to be its primary target group, with a special 
focus on career guidance, further educational services and support for young people 
with special educational needs and disabilities to have equal rights in making use of 
labour market services.

The career counselling services at the Kilátó Centre were preceded by 
developmental processes – service planning, content development and testing. 
Preparatory activities related to establishing the Kilátó Centre included career guidance 
services for 252 young people (primary and secondary school students and young 
adults currently neither in employment, education nor training) and their parents and 
teachers. Experience from these services were utilised in the development of the 
professional activities of the centre. 

2. Activities of the content and 
methodological development 
process (2017–2019) and main results
Starting in 2017, development was carried out by groups of specialists committed 
to inclusive services as described in the National Disability Programme (Országos 
Fogyatékosügyi Program (2015–2025.) szóló 15/2015. (IV. 7.) országgyűlési határozat – 
Parliament decree 15/2015. (IV. 7.) on the National Disability Programme (2015–2025). 
Through inclusive career guidance young people with special educational needs or 
disabilities have equal opportunities to use modern, high quality, mainstream services 
facilitating complex career-planning and transition to employment. These services help 
them build career-related competences, reach their goals, establish an independent 
life and become more included in society. 

Experts responsible for content and methodological development outlined six main 
principles which then guided the preliminary work on the services. The first principle 
was the individualised nature of services, meaning that every young person shall 
receive the service that best suits their individual needs and condition. According to 
the second principle, activities should be organised for three age groups (primary 
school students, secondary school students and young adults), taking closer (parents, 
siblings, family) and broader (teachers, school, workplace) circles into consideration. 
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The third principle is that of accompaniment: one of the most important activities 
of the Kilátó Centre should be the continuous and personal accompaniment and 
support of young people who use the services of the center. The fourth principle 
calls for evidence-based services: real needs, local opportunities as well as research 
data and experience should serve as starting points for developmental processes. 
The fifth principle is the use of a participatory approach: focusing on work based on 
participation and cooperation through participatory research and development, inviting 
emancipatory and participatory actors, making (self) inclusion possible for SEN groups, 
also providing affirmation in their own decisions, helping them become the experts 
of their own lives and empowering them in the areas of research and development, 
services and training. Finally, the sixth principle is to build extensive partnerships: 
the complexity of the target group requires extensive alliances with both private and 
public sector actors and to this purpose, widespread local cooperation is needed.

Guidance documents used by experts while drafting the principles and providing 
a foundation for the developments: 

1.	 A concept note by the European Union and the European Lifelong Guidance 
Policy Network (ELGPN) on lifelong guidance, in particular guidelines 17 and 
18 which emphasise the support of disadvantaged groups, including children 
and young people with special educational needs and adults with disabilities;

2.	 The Hungarian version of the 2013 ELGPN Glossary for career guidance 
activities; 

3.	 Act CXC 2011 on national public education 4 § (25) on SEN target groups;
4.	 Act XXVI 1998 on the rights of persons with disabilities and promoting equal 

opportunities in the definition of persons with disabilities;
5.	 Parliament decree 15/2015. (IV. 7.) on the National Disability Programme 

(2015–2025);
6.	 Publication by the Hungarian Province of the Piarist Order on the the identity 

of their service with regard to the vision of Saint Joseph Calasanz 

Employees of the centre have set the following objectives in the organisation’s 
documents and the documentation governing the establishment of the Kilátó Centre: 

•	 Equal opportunities in accessing career counselling, continuing education and 
labour market services for young people (aged between 12 and 30);

•	 Preparing students needing special attention and care – including students with 
special educational needs and young people with disabilities – for independent 
life and career planning through providing career counselling services;

•	 Compiling knowledge about all target groups and types of disabilities and 
utilisation of this knowledge among the target groups in need of career 
counselling;

•	 Accompaniment of the learning and further educational processes;
•	 Improving the work-related identity and skills of those who need it;
•	 Removing obstacles to career-development caused by disabilities or other 

environmental factors;
•	 Encouraging successful transition to employment through individual 

accompaniment, using the most up to date tools and methodology available 
and utilising the conserving and strengthening forces of the community;
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•	 Empowering the development of social and community engagement of young 

people using the services, as well as their parents and families;
•	 Developing the centre’s own knowledge base to serve young people with 

typical development;
•	 Establishing cooperation with partner institutions;
•	 Designing and running projects to develop services out of the regular scope, 

utilising already existing practices and measuring their impact;
•	 Active participation in methodological development and research, as well as 

the education of professionals and organising of events in the field;
•	 Involving Piarist schools in the career support activities. 

3. Developmental activities related to 
the founding of the Kilátó Centre 
In the establishment stage in the spring of 2017, as a result of the research and 
development qualification process, the processes of methodological development and 
the centre becoming an institution were all classified as research and development 
activities. A two-year pilot period was commenced, enabling the planning and testing 
of future services and examining their effectiveness. The author contributed to the 
planning of the research and development activities, the recruitment of experts and 
coordinated research, expert meetings and the processes of designing and testing the 
career diagnostic questionnaires as well as the compilation of the professional protocol.

As a first step, foreign and national research data on career counselling for 
SEN and other target groups with disabilities was gathered and reviewed, and 
research hypotheses and plans for involving the target groups were established. 
Experts contributing to the innovations reviewed relevant policy documentation, earlier 
research papers, and methodology developed for SEN target groups, and assessed 
the adaptability of currently existing diagnostic tools, after which they created the 
hypotheses, planned and scheduled the research activities.

Two major starting points set the course for the professional development strategy. 
One was a regional assessment (in Pest County where the services would take place), 
and a national assessment of members of the future target group. The other starting 
point was the development of the key concepts for the main service areas, based on 
the above mentioned assessments.

3.1. Assessment results
To be able to thoroughly plan the professional activities of the centre, it was important 
to map the expectations and opinions of organisations, experts and employers 
offering career guidance. This is why focus group interviews were conducted in the 
first phase of the research and development process. Later, members of the target 
groups (young people, parents and partners) were asked about their preferences 
for future services to be offered in the centre. Researchers also inquired about their 
level of satisfaction with the services already available. These results served as a 
base for the pilot programme.
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The primary situation analysis and needs assessment took place with the 
participation of three groups of experts. The focus group interviews were conducted 
in June 2017 in the Vác region with a total number of forty participants, of whom 
twelve were counsellors, nineteen were educators and nine were representatives 
of respective companies. The central topics of the interviews were identifying the 
missing service elements and formulating an action plan to manage these shortfalls. 
Summarising the results of the focus group interviews, the following activities seem 
to be in the highest demand:

•	 Increasing the number of professional is the field, providing vocational training, 
forming expert working groups, appointing SEN coordinators;

•	 Providing employers with training and educational materials to overcome the 
lack of information in the areas of SEN and disadvantaged workers; 

•	 Building a parental information system; creating a continuously updated 
database, listing the professions that can be performed by people with certain 
kinds of needs or disabilities – sorted by SEN target groups;

•	 Changing society’s attitudes regarding SEN target groups, to ensure a higher 
level of acceptance (e.g. through media and film appearances);

•	 Establishing a mentoring system and on-the-go services;
•	 Finding market gaps and job opportunities in the region, providing part time 

or full time employment and specialised positions created by dividing and 
restructuring the multiple scopes of activities;

•	 Assuming the roles of mediator and coordinator, acting as a liaison between 
their clients and the employers and also between the actors of the concerned 
sectors;

•	 Organising a professional forum for interested employers and representatives 
to exchange experiences;

•	 Strengthening the system of career diagnostics and the assessment of 
professional competences, starting in primary school and continued in 
secondary school;

•	 Providing secondary school students and young adults with job trials, student 
jobs, internships and transit employment;

In the second phase (December 2017), a nationwide survey research was conducted 
with the participation of the SEN target groups (with regard to students, the parents 
were also invited). The surveys were filled out in person and six sub-samples were 
assessed: 

1.	 Primary school students (classes 7 and 8, students with SEN and disabilities); 
2.	 Secondary school students (classes 9 to 13, students with SEN and disabilities); 
3.	 Parents (parents of the primary and secondary school student participants); 
4.	 Young NEET people (young people between the ages 18 and 25, just entering 

the labour market, neither in employment, education nor training);
5.	 Currently unemployed people with disabilities (disadvantaged or disabled 

people, over 25 years of age, currently registered as job seekers);
6.	 Currently employed people with disabilities. 
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A total number of 543 people from the six groups took part in the survey. The sample 
was heterogeneous regarding the type and degree of disadvantages: the largest 
proportion of the sample comprised people with mobility challenges, concentration 
deficit disorders, behavioural disorders, visual and hearing impairments, intellectual 
impairment and certain learning disorders (dyslexia, dysgraphia, and dyscalculia).

Of the entire sample, 42% never used any services in connection with career 
choice. The greatest percentage of those who did not have any experience with career 
counselling were those of working age: the NEET sub-group and the employed and 
unemployed people with disabilities (over 80%). In contrast, the number of those who 
had never used career counselling was only 3% for SEN students in secondary school 
and 16% for SEN students in primary school, and 18% of parents remembered not 
availing of such services. The reasons for not seeking advice from career counsellors 
were mostly either a lack of knowledge or a low level of motivation.

Based on the results, the most useful services for primary school students would 
be those directly supporting career choice, involving personal interaction and directly 
including the respective families in the process. Secondary school students would 
prefer activities that improve their self-knowledge, independence and decision-making. 
The difference between the preferences of two age groups is clear: the secondary 
school students preferred indirect services aimed at improving skills while the primary 
school students mostly sought direct, personal support. At the same time, half the 
secondary school students were also open to individual counselling but in their 
case it was of the utmost importance that the counsellor had a strong professional 
background. Parents were open to different services in greater numbers than primary 
school students. Their first choice would be services for improving skills, but individual 
counselling and practical training would also be in high demand.

3.2. Supporting studies
As the second stage of the research and development process, the expert working 
group conducted studies in six areas, aiming to review the concepts of service 
development and utilising the results of the assessments. The experts identified 
those that would serve as a foundation for future service protocols regarding the three 
main target groups (primary school students, secondary school students and young 
adults). Furthermore, the following important guidelines for research and development 
activities were identified:

1.	 Adapting tools based on individual characteristics instead of SEN-specificities 
– SEN-based adaptations might be necessary in some cases and for certain 
activities, but the starting point for development should always be based on 
individual and environmental characteristics. In this complex system, SEN 
status is an important, but not necessarily the most determining factor;

2. 	 Mentoring and accompaniment should be handled separately from the other 
activities within the range of the career counsellor’s competences; a list of 
criteria should be set to determine whether a mentor and accompanying person 
should be involved in the development; moreover, creating a representation 
of the client journey is also appropriate;
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3.	 Testing well-established practices during the pilot period. This way development 
activities are approached in a complex service frame, integrating social 
activities and the supportive power of social media in career building, which 
might also serve as an information base; it is important to involve role models 
in the information providing process.

The list of supporting studies included the following:
1.	 Developing the concept of service methodology for primary school students;
2.	 Developing the concept of service methodology for secondary school students;
3.	 Developing the concept of service methodology for young people neither in 

employment, education nor training;
4.	 Developing the methodology of mentoring and accompaniment;
5.	 Developing the methodology of career guidance services regarding the content 

of diagnostics and interventions for all target groups;
6.	 Preparing a study on the organisational operations and institutional model in 

relation to the activities aimed at supporting the clients’ successful transition 
to the labour market.

In preparation for the research and development process, there was a networking 
phase with regional service providers (from Budapest and Pest County), educational 
institutions, disability organisations and labour market actors. As a result, the Kilátó 
Centre initiated a partnership with 47 institutions for the pilot period, including 15 
schools, where career diagnostic tests, work diagnostics and other services were 
tested.

4. Main outcomes of the service 
development processes
Based on the outcomes of the primary situation analysis and needs assessment and 
supporting studies, six main service elements were developed.

As part of the career diagnostic service, self-assessment career guidance surveys 
for primary and secondary school students and young adults were developed, 
supplemented with assessments of the young person completed by their parents and 
professionals working with them (e.g. educators). The surveys were made available 
in paper and online format, the latter also available in accessible and easy-to-read 
versions for all target groups (with videos in sign language). As part of the work 
diagnostic service, methodology for computerised aptitude tests was developed and 
professional training for using the ErgoScope work simulator and tabletop aptitude 
testing tools was conducted. With the aid of psychological aptitude testing tools the 
students received feedback on their skills which may be of help in their studies. As a 
result of this activity, during the pilot (research and development) period, ergoscopic 
aptitude testing of 100 young people was conducted, as was aptitude testing of 50 
young people with tabletop tools. 

Content for individual counselling and group-based career guidance services 
were developed and these services were tested in the pilot period, besides which 
disability-specific adaptations of the above services were developed for six disability 
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types (e.g. Orientation Day). As a first step, syllabuses for the different age groups 
were created; later, individual aspects were integrated by experts in the fields of 
respective disabilities. These aspects cover techniques and methods to be used in 
cases of different disabilities, including unobstructed access of information.

As a result of the content development for services for educators and parents and 
the testing of these services during the pilot period, the Academy for Parents and 
Teachers Programme was established. This is a 90-minute interactive, experience-
based workshop, containing thought-provoking and awareness-raising elements 
regarding potential career guidance services for young people with special educational 
needs. The service plays a significant role in addressing and motivating the supportive 
environment in order to strengthen the outcomes. 103 participants attended the 
academy for teachers, and 21 attended the academy for parents. 

The methodology of workplace visits and test-workshops was designed in the 
following fields: computer science, agriculture, hospitality, logistics, engineering and 
the social sector. These services introduce different tasks and allow participants to 
try and practice them.

Finally, the development of career information materials produced introductory 
materials for 30 careers with regional relevance for Pest County, as well as 200 
career-descriptions with respect to the characteristics of the SEN target groups. 
Twenty career-descriptions were also created in an easy-to-read version for young 
people with intellectual disabilities.

5. Development of the career 
diagnostic service and survey results
As part of the content and methodological development process, career guidance 
assessment tools for primary and secondary school students and young people 
with special educational needs were compiled, prepared, tested and assessed for 
suitability. In his paper on survey design Orosz (2018) highlighted the correspondence 
between the factors; he also mentioned the differences between the individual sub-
samples; furthermore, he discovered relationships between responses of counsellors 
and parents and responses of student participants. Additionally, he reviewed the 
aspects of instructions that require special attention and the optimal ways of setting 
the environment for data collection when working with young people with special 
educational needs (Goldberg et al., 2013).

5.1. A short introduction to the survey inventory
The survey inventory consisted of two parts, part ‘A’ and part ‘B’. Part ‘A’ included 
demographic and other status variables, whereas part ‘B’ included scales measuring 
different psychological dimensions. Scales included in the survey inventory measured 
the following career choice-related dimensions:

1.	 Recognising strengths and challenges (the respondent’s level of ability to 
recognise their own strengths and areas of improvement in relation to different 
tasks); 
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2.	 Self-efficacy in articulating one’s disability (the respondent’s level of ability to 
express their disability);

3.	 Adapting to changes and perseverance (the respondent’s reactions to 
obstacles);

4.	 Perceived social support (the level of help and support the respondent can 
expect from others [in general, from family and friends] when needed);

5.	 Leading an independent life (the respondent’s level of independence in pursuing 
everyday activities [e.g. transport, running administrative errands]);

6.	 Goal-setting and planning (the respondent’s level of ability to set goals and 
make plans);

7.	 Academic motivations (the extent to which the respondent has intrinsic [e.g. 
gaining knowledge] and extrinsic motivation [e.g. for a reward] to learn);

8.	 Academic amotivation (the extent to which the respondent is amotivated to 
learn for different reasons [e.g. finding it boring]);

9.	 Competences (the respondent’s competences in the main areas [personal, 
social, cognitive and special competences]);

10.	Self-efficacy in career decisions (the level of the respondent’s ability to 
successfully make decisions during the processes of career guidance and 
the career advancement, and pursue the activities pertaining to the decision); 

11.	Work motivations (the extent to which the respondent has intrinsic [e.g. bringing 
them joy] and extrinsic motivation [e.g. having a wish to prove themselves] 
to work hard);

12.	Work amotivation (the extent to which the respondent is amotivated to work 
for different reasons [they are afraid they will not perform well in their job]);

13.	Areas of interest (the fit between the respondent’s personality and their 
expectations for the job);

14.	Work style (the fit between the respondent’s preferences and the material and 
personal circumstances of the job);

15.	Career engagement (the amount of positive steps taken and behaviours shown 
by the respondent in order to build their career).

The teacher and parent versions of the self-assessment surveys followed the structure 
of the student versions, hence everyone assessed the exact same 15 dimensions 
(the ones listed above). The evaluation methodology for all the surveys was created 
based on the averages and standard deviations (Török, 2017):

(a) 	High score: the services are not needed;
(b) 	Medium score: services might be needed in the respective area; and
(c) 	Low score: services are needed.

Scores were supplemented with written assessments, aiming to determine the content 
of the personal development plans, make suggestions for services and develop action 
plans based on the needs emerging from the survey results.

Respondents could also give text responses regarding certain survey dimensions 
(e.g. strengths and challenges, goals, career interests), which would provide a more 
detailed profile of the young person and enable qualitative analysis. For example, if a 
student specified that they would like to become a carpenter, it would be possible for 
them and the counsellor to assess whether the indicated areas of interest, skills and 
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work styles were a good fit for the desired profession. If there was a need to review 
other professions in order to find the best fit for the student’s interests and skill set, 
that would be recorded in their personal development plan.

5.2. Introducing the young people in the sample
The survey was completed by 262 participants (100 female) with special educational 
needs. Participants were aged between 13 and 30 years, with an average age of 
18.47 years (SD = 3.95). 37.4% of the participants (98 persons) were in primary 
school, 38.5% (101 persons) in secondary school, and 24.0% (63 persons) were 
young adults neither in employment, education nor training (Török, 2019b). 41.6% of 
the participants (109 persons) had prior experience of career choice-related services. 
Young people with the following disabilities and disadvantages participated in the 
survey research: visual, speech and hearing impairments, physical and intellectual 
disability, dysgraphia, dyscalculia, dyslexia, behavioural and attention deficit disorders 
and autistic spectrum disorders (Orosz, 2018). 

5.3. Main outcomes of the survey design process
The surveys had appropriate psychometric properties in terms of validity and reliability, 
hence they were suitable for use in the later phases of the research. Based on the 
research outcomes, the following pattern of relationship could be observed: goal-
setting – self-efficacy in career decisions – career engagement. Through improving 
skills related to goal-setting – which is the basis for career choice – mental associations 
for goals become stronger, resulting in higher levels of motivation and better long-term 
performance (Oettingen and Gollwitzer, 2010). While pursuing goals, the area-specific 
self-efficacy of the students becomes stronger, leading to more adaptive behaviours 
and stronger career engagement.

Self-efficacy in career decisions is a sensitive indicator of career-related opinions 
and the probability of future steps, and is a good predictor of the necessity of career 
counselling. The level of self-efficacy in career decisions is connected to the behavioural 
factors of adaptability to educational and work environments, and a growing level of 
self-efficacy strengthens career engagement. Enhancing the level of self-efficacy in 
the career decisions of young people will have a great positive impact on academic 
performance, positive self-efficacy expectations and the proactive discovery of their 
life goals (Török, 2017).

Even if young people have a clear vision of their career choice, they are often 
less informed on how to attain it. This is why goal-setting plays an important role 
in predicting whether the growth in self-efficacy in career decisions would become 
manifest in tangible behaviour. Clear and specific objectives are more likely to lead 
to effective behaviour through self-efficacy. Those young people who make career-
related decisions with self-confidence are more likely to set goals for themselves, 
and hence are more likely to make plans and discover career opportunities (Török, 
2017). Materialisation of behavioural indicators can be measured through career 
engagement, indicated by the frequency of observable behaviours.
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5.4. Conclusions and potential opportunities for 
practical use
In conclusion, the survey results show that in the case of groups in which self-
assessment methods were effective, the introduced tools were able to provide a 
complete diagnostic view on career planning directions for young people with special 
educational needs:

a) 	 The chosen psychological constructs (15 dimensions) proved to be appropriate 
and informative regarding the career guidance of students;

b) 	 The chosen methods were effective in helping determine the focal points of 
counselling and consultations for each student;  

c) 	 Surveys may be used with participants having most types of special educational 
needs, optimised for three age groups (ages 13–14, between the ages of 15 
and 18, and young adults aged between 18 and 30);

d) 	 The tools are appropriate for conducting 360 degree assessments, besides 
collecting the opinions of parents and professionals working with the young 
persons;

e) 	 The final survey inventory is appropriate for use in multiple consequent 
assessments to determine important changes regarding the career orientation 
of young people, as well as the rate and pace of their improvement (Orosz, 
2018).

6. Impact assessment of services
During the pilot period, self-assessment diagnostics for 262 young persons were 
conducted (with the participation of 54 parents and 88 educators), as well as the 
computerised aptitude testing of 100 young persons. Furthermore, the following 
services were provided: workshops for 48 participants, individual counselling for 11 
participants, workplace visits for 7 participants and accompaniment for 11 participants.

Throughout the pilot period the Kilátó Centre examined the individual development 
of student participants with special educational needs that might have been induced 
by the services in the respective fields (positive adaptability to change, challenges 
in adaptation, perseverance, social support, support from the family, support from 
friends, or self-efficacy in career decisions and career engagement). The aim of 
individual and group counselling was to provide information tailored to the respective 
age group and type of special educational need, and to enhance positive attitude 
and self-efficacy. Both individual and group counselling sessions lasted 90 minutes. 

Participants completed the scales before and after receiving the services. A total 
number of 41 young people (20 females) with special educational needs participated 
in the impact assessment. Participants were aged between 13 and 26 years, with 
an average of 17.20 years (SD = 3.10). 43.9% of the participants (18 persons) were 
primary school students, 51.2% (21 persons) were secondary school students and 
4.9% (2 persons) were young adults neither in employment, education nor training. 
53.7% of the participants (22 persons) had prior experience of career choice-related 
services. Three persons took part in individual counselling, 37 persons attended group 
counselling and one was in a job trial. Young people with the following disabilities and 



99

| 2020  SPECIAL  ISSUE |
disadvantages participated in the intervention: visual, speech and hearing impairments, 
physical and intellectual disability, dysgraphia, dyscalculia, dyslexia, behavioural and 
attention deficit disorders and autistic spectrum disorders. 

During the impact assessment researchers compared the results of the participants 
on the bases of the following factors: positive adaptability to change, challenges in 
adaptation, perseverance, social support, support from the family, support from friends, 
self-efficacy in career decisions and career engagement. There was a significant rise 
in the level of self-efficacy in career decisions between the results of the pre-test and 
the post-test (t(39) = -2.67, p = 0.011), while no significant changes could be observed 
regarding the other assessed factors.

The results relating to self-efficacy in career decisions correspond with the 
content used in career counselling workshops, since there was a strong emphasis 
on this topic. Areas of self-efficacy – including self-efficacy in career decisions – are 
central elements in the system of career-management dimensions. Self-efficacy in 
career decisions plays a key role in behaviours related to career-building, and can 
be improved even in short interventions that utilise the power of various forms of self-
efficacy information (e.g. learning from one’s own success or the achievements of other 
people). The workshops at the Kilátó Centre use these methodologies (Török, 2019a).

7. Institutional professional 
protocol
In the last phase of the development (in the summer of 2018), the institutional 
professional protocol and the activity-based description of the service process were 
finalised. The professional protocol summarises the main guidelines and tasks, 
including the role of the Kilátó Centre within the Piarist institutional system. The 
activity-based description addresses current definitions of career-planning and 
characteristics of target groups with special needs; in addition it introduces clientele 
with special educational needs and provides a detailed presentation of the institution’s 
services in an activity matrix, organised by target groups. The matrix summarises 
the goals, process, outcomes and criteria of each service. The services are defined 
by the following activities:

1.	 Networking (obtaining information, contacting the target group);
2.	 Providing information (briefing on service content, contact);
3.	 Assessment of the situation and needs;
4.	 Complex diagnostics (diagnostics, skill- and aptitude-testing, and career 

guidance assessment);
5.	 Career guidance services (personal action planning, providing career 

information, individual and group consultation and counselling, job trials, 
and test-workshops);

6.	 Accompaniment: a professional relationship that supports personal and 
professional development through shaping the individual’s attitudes, 
competences and personality;

7.	 Clearing of vacancies: individualised job opportunity mapping and placement;
8.	 Background activities related to the services.
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The respective service units were described regarding each activity (19 activities 
in total), as well as the required methodology, resources (of staff and equipment), 
technology and time conditions, the administrative system and anticipated outcomes 
of the respective service (Galambos et al, 2018).

The activity-matrix provides help in planning, organising and executing each of the 
service activities, as well as setting the quality criteria in order to provide the client with 
the best possible service regardless of the location, time or provider (Török, 2019a).

8. The current situation of the 
Kilátó Piarist Centre 
The mission of the Kilátó Piarist Centre is to support the career-planning of students 
and young people with a need for special individual attention, to conduct research in 
order to promote the development of their capacities in an educational setting, and to 
help their transition to employment through an individually accompanied process, using 
the most up-to-date evidence-based tools and methods, and utilising the conserving 
and strengthening forces of the community.

To achieve this, the centre provides career-enhancing services for both individuals 
and groups to help them make successful career-decisions and improve competences, 
thus promoting a successful career. Furthermore, the centre aims to establish 
and operate an inspiring, inclusive and accepting social space that contributes to 
professional dialogue and cooperation, while also providing a space for innovation 
and creativity by engaging all actors in the career-planning process in community 
experiences. Through its career-based research and development activities, by 
engaging students and young people with a need for special individual attention, and 
empowering the innovation by the professionals working with these young people, 
the Kilátó Piarist Centre will become a strong methodological centre (Katona, 2020).

From 2020 onwards, the fully renovated and accessible building of the old 
Franciscan Monastery of Vác will be home to the Kilátó Piarist Centre. Plans for 
utilising the garden attached to the centre have also been developed. The primary 
purpose of the garden is to create a space for outdoor activities, supplementing the 
professional activities taking place indoors. For example, in some areas, gardening 
and park maintenance tasks can be demonstrated or practiced; also, other areas can 
be used for certain elements of sensitisation programmes.

During the pilot period, between January 2019 and May 2020, the Kilátó Centre 
helped nearly 400 young people with their career-planning, while also building strategic 
partnerships with educational and service institutions in Pest County. The centre 
provided services to students of 19 institutions throughout this period.

Besides the individual and group versions of self-assessment career diagnostic 
services, the diagnostic tools for assessing work competences are appropriate for 
measuring and improving professional, vocational and job-related competences. The 
tools used for aptitude tests are able to assess fine motor skills, sensory and motor 
performance and several cognitive, individual and social competences.

Activities of the centre also include career-planning for local youth and supporting 
the career guidance services of the Piarist institutions.
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Accompaniment is of central importance among the centre’s activities. Through 

the process of personal attendance the Kilátó Centre’s goal is to make the young 
people feel personally respected, and offers every possible tool to aid their educational, 
psychological and emotional, social and spiritual advancement. The Piarist concept 
of human nature shines through this mindset, as professionals in the centre regard 
the students as wholesome individuals – and as such, they experience constant and 
continuous change and improvement, and have a responsibility for this process.

The centre contributes to content development for career-planning, both as a 
curricular and extra-curricular activity, developing materials and organising career-
planning sessions and programmes (guidance day, camps and creative workshops).

The centre has created sensitisation programmes for four areas of disability and 
for three age groups (primary school students, secondary school students and college 
students). From a variety of services offered to employers, the centre has launched 
the sensitisation programme first, to prepare the admittance of young people with 
disabilities and recognise their achievements. At the same time, these programmes 
also became available to educational institutions. 

The centre has developed an educational programme for teachers who wish to 
play an active role in career-planning in the near future.

The Kilátó Centre conducts its scientific research in cooperation with university 
research laboratories. Among these partners are the ELTE Bárczi Gusztáv Faculty 
of Special Needs Education, the ELTE Faculty of Education and Psychology and the 
ELTE Faculty of Primary and Pre-school Education, with whom the centre collaborates 
on research and other service development programmes in order to improve the 
career-related competences of young people. The Kilátó Centre provides thesis 
research opportunities for ELTE students and doctoral students and will also start to 
admit students for professional internships. Furthermore, the mentioned institutions 
support the development and realisation of one another’s training (e.g. mentor training).

Since April 2019, the ELTE Faculty of Education and Psychology has participated 
in the resumption of vocational training in Göd, and is the professional lead of the 
guidance training, contributing – with the Pious Vocational School, Secondary School 
and College and the Kilátó Centre – to the development of a vocational training 
programme in Hungary. The cornerstones of this joint initiative are the following: 
launching research projects both in Hungary and abroad, shaping the educational 
background of the career guidance training. One of the most important aspects of this 
programme was the development of the career-module for the guidance class that 
was launched in the vocational institutions two years ago, as well as participation in 
running the programme and monitoring its effectiveness.

The purpose of the cooperation agreement with the ELTE Bárczi Gusztáv Faculty 
of Special Needs Education signed in July 2019 were – among others – starting 
joint research and educational projects, and providing career-planning services to 
young people with disabilities. Furthermore, the faculty creates the conditions for the 
professional monitoring system and the steps of the quality assurance process at the 
Kilátó Centre, besides providing constant monitoring in accordance with the jointly 
set goals and methods of quality assurance. The quality assurance of services at 
the Kilátó Centre is ensured by a group of specialists delegated by the ELTE Bárczi 
Gusztáv Faculty of Special Needs Education – as requested by the Foundation for 
Improving Special Needs Education (Gyógypedagógia Fejlesztéséért Alapítvány) – 
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in cooperation with employees of the Kilátó Centre. Their focus is to provide equal 
opportunities for service users and adapt these services to different types of special 
needs, following the principle of ‘Nothing about us without us’.

Summary of the research and 
development process
The data and experience compiled throughout the pilot period has served as a starting 
point for building the services, and future innovation will be based on continuous 
data gathering.

By means of this development a thorough, easy-to-access, evidence-based 
methodology has been created, which aims to support the career-building and 
employability of students and young adults with special educational needs; furthermore, 
it contributes to the social inclusion and transition to employment of young people with 
special needs (visual and hearing impairments, physical and intellectual disability, 
psychological developmental disorders and hyperactivity disorders) through easy, 
personalised access to related services.

The developed services and methodology put a special emphasis on 
accompaniment, as well as improving competences that contribute to the career-
planning and career-building processes in the long run, rather than supporting one-off 
decision making. Services also include engaging the supportive communities, with 
a special focus on cooperating with the families throughout the service process. 
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As Seamus Hegarty elaborated: ‘In an ideal world there would be no special schools since every child would receive an appropriate education in a local 
community school. No country is near achieving that goal, apart perhaps from Italy, and it has to be assumed that special schools will feature on the map 
of special education for some time to come. But that does not mean they can continue unchanged. Special schools have many advantages – concentration of 
expertise in teaching pupils with various disabilities, modified curricula and programmes of work, adapted buildings and equipment, training opportunities 
for staff, and links with local employers and post-school training agencies. These are the very things whose absence from ordinary schools makes them 
ineffectual in educating pupils with disabilities. The challenge to special schools then is to find ways of sharing their expertise and resources, and of em-
bedding them in a wider educational context. Some special schools have already begun to develop outreach programmes. This can entail setting up working 
links with neighbourhood ordinary schools where staff and pupils are shared.’ 
‘Some special schools act as resource centres, providing information and consultancy to local schools, organizing support services for families and con-
tributing to in-service training activities. Discharging these functions successfully requires considerable changes within special school staff. New skills 
must be developed and new attitudes fostered. Transmitting a skill to others is not the same as exercising it oneself, and operating across several schools 
or in the community is very different from working in the closed confines of a single special school.’ 
‘The most important changes required are attitudinal: staff who are jealous of their autonomy and intent on maintaining lines of professional demarcation 
will not set up effective collaboration. There must be a willingness to move beyond existing institutional bases and any status that may go with them, and 

to work co-operatively in whatever new structures may be advised. The upshot of all this is that special schools of the future could be very different from 
now. Emphasis would move away from educating limited numbers of pupils in relative isolation towards acting as resource centres. The latter could encom-
pass curriculum development, in-service training, the collection and evaluation of equipment and computer software, and specialist assessment, as well as 
advice and consultation on all matters relating to the education of pupils with disabilities. These resource-centre functions are important in improving the 
standard of special educational provision regardless of where it is provided. By capitalizing on available experience and establishing a bank of information, 
materials and expertise, this offers a powerful model for making best use of frequently limited resources. If special schools have to make changes, ordinary 
schools have to undergo revolution. Ordinary schools have generally failed pupils with disabilities and major school reform is necessary before they can 
make adequate provision for them.’ 
‘This reform must operate at two levels: the academic organization and curriculum provision of the school and the professional development of staff. The 
former requires rethinking the ways in which pupils are grouped for teaching purposes, the arrangements that schools can make for supplementary teaching 
and the modifications to the mainstream curriculum that teachers can make so as to give pupils with disabilities access to it. All of this forces major changes 
in teacher behaviour. Attitudes, knowledge and skills must all be developed to create and sustain a new kind of school where those previously disenfran-
chised are given an equal say and narrow concepts of normality are discarded.’ (Hegarty, 1994, 16). Hegarty continues: ‘Preparing pupils with disabilities 
for adult life is a particular challenge for ordinary schools that run integration programmes. Many special schools have devoted great efforts to this 
area and have well-established leavers’ courses. They also benefit from the greater control they can exercise over pupils’ environments and exposure to the 
outside world. Ordinary school staff have to find ways of ensuring that pupils do not miss out on the systematic preparation they would receive in a good 
special school, and they must often do so with fewer resources and in contexts that allow for less control.’ (Hegarty, 1994, 45)

The debate persists and has gained new impetus fuelled by the controversial findings of follow-up research conducted on current experience of integration in
schools. A UNICEF Innocenti Insight study of 2005 highlights the situation in CEE/CIS countries and the Baltic States: ‘The education debate is still very 
active. There are arguments that integration of children with disabilities into mainstream classrooms can be a drawback for some students, both disabled 
and non-disabled persons. That may be a question of adequate resources – a persistent and important issue. There is a case in the CEE/CIS region for linking 
special education schools with local mainstream schools to help to break down the tradition of segregation.
‘In some Western countries, there is a trend to co-locate special schools on the same site as mainstream schools in the belief it provides the ‘best of both 
worlds’. Serious efforts towards integration are being made in some countries, notably Bulgaria, Hungary, Romania and Macedonia.
‘Where integration has occurred, it is largely accomplished by being at the same location as and/or mixing with mainstream students, rather than integrated 
or inclusive classrooms. Curricular integration, where children with disabilities learn together in the same classrooms with the general student popu-
lation, is still seldom seen in the region – and where it is, it is often unplanned and, therefore, unsupported. In Albania in 1996, as the Country Report 
notes, for the first time ‘the integration of pupils with disability in regular school’ became a declared policy goal – although the details of how to do this 
were not specified. A recent survey by the Albanian Disability Rights Foundation found that the integration of children with disabilities was quite limited 
and done largely in response to pressure from parents of children with moderate disabilities. In Hungary, where the special school system was retained, 
enrolment of children with

disabilities in mainstream schools started spontaneously in the mid-1990s. However, schools ‘did not have the technical, pedagogical and conceptual con-
ditions necessary for the integrated education’ of children with disabilities.
‘The resistance of attitudes against the integration of children with disabilities in mainstream schools cannot be underestimated. In echoes of the ‘charity’ 
treatment of children with disabilities, parents and others may support integration only conditionally, e.g., the proviso that including children with disa-
bilities in a regular classroom does not detract resources from non-disabled students. Additionally, there is substantial passive resistance incumbent in 
existing education systems and other social services.’ (UNICEF, 2005, 20).
In the literature we can find several examples: ‘Although parents were happy with the progress of their child at the school, they were disappointed about 
social outcomes. This was in part due to the fact that many children with disabilities came by bus from out of catchment: they had to make a new friendship 
base, and had less opportunity for carrying it on out of school hours.’ (Avramidis, Bayliss & Burden, 2002, 150)
The UNICEF study continues with a quote from the Lithuania Country Report of 2002: ‘Policy, law and practice have been linked in Lithuania to make strong 
progress forspecial needs education. The 1991 Law on Education recognized the right of children with special needs to be educated in schools closest to 
home. School committees started using more restrictive criteria for accepting children into special schools – a crucial gatekeeping function. Amendments in 
1998 gave precise definitions of the role of pedagogical-psychological services in assessing special education needs and gave parents and children the right 
to choose the form and place of education. The law stresses integrated education and the right of persons, even those with complex or severe disabilities, 
to be educated.’ The UNICEF study then refers to staffing issues: ‘The lack of teachers who are adequately trained to work with children with learning 
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The formal employment of disabled people is not specifically 
determined by economic factors but by direct technical ones 
or ultimately by social interests and values. A solution, 
neutral in economic terms and achievable in technical terms, 
to the problems hindering the employment of people with 
disabilities and health conditions would be a realistic tech-
nical solution and actual employment, but only if the society 
making the relevant decisions and aiming for the inclusion 
of disabled persons. In a period of economic upturn with 
a huge expansion of the labour force, higher employment 
rates appear not only among non-disabled persons but also 
among people with disabilities and health conditions. How-
ever, once an economic downturn occurs and the demand for 
labour falls we see the appearance of groups that ‘cannot be 

employed in a profitable manner’. These groups include not 
only people with disabilities and health conditions but also 
unskilled workers, long-distance commuters, women with 
no more than secondary school graduation, immigrants, 
the Roma minority and others, in other words, all groups 
in a weak social position, to whose detriment it is easier 
to implement dismissals, or who can safely be blamed for 
any declining efficiency of company output. As finding a job 
is increasingly difficult in general so those labour groups 
that are unable to protect themselves are excluded from the 
labour market while intensive efforts are made to serve the 
interests of those who benefit from this exclusion, with the 
suggestion of some ideology. In this context, the losers in 
this game are given a label to legitimise the situation or for 
some ideological purposes. Labels such as ‘lazy’, ‘drifter’, 
‘lumpen elements’, or negative perceptions of people with 
disabilities or health conditions also serve to disguise the 

fact that unemployment is rooted in macroeconomic and so-
cial inequalities lying behind the direct causes. It is obvious 
that only those in a vulnerable position are excluded from 
the labour market, rather than all the drifters and lazy, 
or alcoholic workers. Even if these labels hold good for 
some of those excluded, deviance is not only a reason for, 
but also a consequence of, the failure of both the labour 
market and society as a whole to implement inclusion to the 
same extent. When accounting for labour market successes 
and failures, putting individual excellence or fault to the 
fore serves to facilitate the exclusion of social groups un-
able to defend themselves within the labour environment. 
This upside-down logic is all the more dangerous as many 
disabled people, and generally all those in a marginalised 
position, believe that the fault lies with them. The resulting 
frustration reinforces harmful behaviour such as alcohol-
ism, crime and voluntary dropping out from the labour mar-
ket. For disabled persons, employment may contribute to a 
lower public burden in the same way as would their better 
social inclusion. Arguing for the many-sided necessity of 
employment, Tegyey summarised his view as follows: ‘In the 
employment of the disabled with reduced working capacity, 
it must be ensured to give them the most appropriate job 
opportunity despite their handicap, that is, such a job where 
working capacity requirement could be provided to the full-
est possible, where sufficient output is achieved to allow 
for them to earn their living. On the basis of this sugges-
tion, that is, to develop working abilities and fine-tuning 
those as far as possible, all the disabled persons’ social 
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