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EMPLOYED IN A PROFITABLE MANNER’. THESE GROUPS INCLUDE NOT

ONLY PEOPLE WITH DISABILITIES AND HEALTH CONDITIONS BUT ALSO

UNSKILLED WORKERS, LONG-DISTANCE COMMUTERS, WOMEN WITH

NO MORE THAN SECONDARY SCHOOL GRADUATION, IMMIGRANTS,

THE ROMA MINORITY AND OTHERS, IN OTHER WORDS, ALL GROUPS

IN A WEAK SOCIAL POSITION, TO WHOSE DETRIMENT IT IS EASIER

TO IMPLEMENT DISMISSALS, OR WHO CAN SAFELY BE BLAMED FOR

ANY DECLINING EFFICIENCY OF COMPANY OUTPUT. AS FINDING A JOB

IS INCREASINGLY DIFFICULT IN GENERAL SO THOSE LABOUR GROUPS

THAT ARE UNABLE TO PROTECT THEMSELVES ARE EXCLUDED FROM THE

LABOUR MARKET WHILE INTENSIVE EFFORTS ARE MADE TO SERVE THE 8
INTERESTS OF THOSE WHO BENEFIT FROM THIS EXCLUSION, WITH THE 1 7 S
SUGGESTION OF SOME IDEOLOGY. IN THIS CONTEXT, THE LOSERS IN aaravser £ 1500
THIS GAME ARE GIVEN A LABEL TO LEGITIMISE THE SITUATION OR FOR

SOME IDEOLOGICAL PURPOSES. LABELS SUCH AS ‘LAZY’, ‘DRIFTER’,

‘LUMPEN ELEMENTS’, OR NEGATIVE PERCEPTIONS OF PEOPLE WITH

DISABILITIES OR HEALTH CONDITIONS ALSO SERVE TO DISGUISE THE
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AN

PROLOGUE

The latest special issue of the periodical in English is not without precedent, as issue 1
of 2018 also presented the results of the From Equal Opportunities to Taygetus OTKA
research to readers in English. It is always a great pleasure to publish Hungarian
research results in a foreign language, as the break out of linguistic isolation suggests
that we can get involved in international knowledge production and we can make our
voices heard.

However, our joy is somewhat overshadowed by our experience that the works of
scholars from Eastern Europe, more precisely from post-socialist countries receive
very little Western reflection, and their interpretations and analyses are not sufficiently
sought after on the international scene. It seems as if Eastern European social
scientists have nothing relevant to say to Western societies. It is as if the knowledge
they offer, accumulated in this area, is only relevant domestically.

Embedded in the dependencies of global capitalism, the Hungarian discourses
of the humanities undoubtedly fit into the center-periphery relations and they are
represented as lagging behind the West, but historically necessarily wanting to catch
up as recipients and users of knowledge coming from the center.

To this day, scientific discourse is defined by the bipolar mode of understanding
and narrative in which, in the hierarchy of the developed West and the backward East
post-socialist countries belong to the periphery of the West. Thus, it is no coincidence
that, (for example) the paradigm-forming theories of disability, the theoretical toolkit,
typically come from scientific workshops in Western Europe (and North America).
Therefore, while in Western Europe not much is known about the research being
done on this topic in Hungary, we cannot afford not to have up to date knowledge of
the canonized Western writings of our scientific fields.

Why is it that there has been so little reflection on this up to now in the international
literature? Is it at all possible to change the dynamics of the Western Master and the
Eastern Disciple?

Concerning to disability knowledge we still do not contemplate these issues enough.

It would be extremely important to create a dialogue which would enable the
specific knowledge of Eastern Europe (as part of global theories) to become part of
the integrated knowledge of the field.

Here is our chance to get the dialogue started!

ILONA HERNADI PhD

doi: 10.31287/FT.en.2020.2.1



TO WORK CO-OPERATIVELY IN WHATEVER NEW STRUCTURES MAY BE ADVISED. THE UPSHOT OF ALL THIS IS THAT SPECIAL SCHOOLS OF THE FUTURE COULD BE VERY DIFFERENT FROM
NOW. EMPHASIS WOULD MOVE AWAY FROM EDUCATING LIMITED NUMBERS OF PUPILS IN RELATIVE ISOLATION TOWARDS ACTING AS RESOURCE CENTRES. THE LATTER COULD ENCOM-
PASS CURRICULUM DEVELOPMENT, IN-SERVICE TRAINING, THE COLLECTION AND EVALUATION OF EQUIPMENT AND COMPUTER SOFTWARE, AND SPECIALIST ASSESSMENT, AS WELL AS
ADVICE AND CONSULTATION ON ALL MATTERS RELATING TO THE EDUCATION OF PUPILS WITH DISABILITIES. THESE RESOURCE-CENTRE FUNCTIONS ARE IMPORTANT IN IMPROVING THE
STANDARD OF SPECIAL EDUCATIONAL PROVISION REGARDLESS OF WHERE IT IS PROVIDED. BY CAPITALIZING ON AVAILABLE EXPERIENCE AND ESTABLISHING A BANK OF INFORMATION,
MATERIALS AND EXPERTISE, THIS OFFERS A POWERFUL MODEL FOR MAKING BEST USE OF FREQUENTLY LIMITED RESOURCES. |F SPECIAL SCHOOLS HAVE TO MAKE CHANGES, ORDINARY.
SCHOOLS HAVE TO UNDERGO REVOLUTION. ORDINARY SCHOOLS HAVE GENERALLY FAILED PUPILS WITH DISABILITIES AND MAJOR SCHOOL REFORM IS NECESSARY BEFORE THEY CAN
MAKE ADEQUATE PROVISION FOR THEM.’

‘THIS REFORM MUST OPERATE AT TWO LEVELS: THE ACADEMIC ORGANIZATION AND CURRICULUM PROVISION OF THE SCHOOL AND THE PROFESSIONAL DEVELOPMENT OF STAFF. THE
FORMER REQUIRES RETHINKING THE WAYS IN WHICH PUPILS ARE GROUPED FOR TEACHING PURPOSES, THE ARRANGEMENTS THAT SCHOOLS CAN MAKE FOR SUPPLEMENTARY TEACHING
AND THE MODIFICATIONS TO THE MAINSTREAM CURRICULUM THAT TEACHERS CAN MAKE SO AS TO GIVE PUPILS WITH DISABILITIES ACCESS TO IT. ALL OF THIS FORCES MAJOR CHANGES
IN TEACHER BEHAVIOUR. ATTITUDES, KNOWLEDGE AND SKILLS MUST ALL BE DEVELOPED TO CREATE AND SUSTAIN A NEW KIND OF SCHOOL WHERE THOSE PREVIOUSLY DISENFRAN-
CHISED ARE GIVEN AN EQUAL SAY AND NARROW CONCEPTS OF NORMALITY ARE DISCARDED.” (HEGARTY, 1994, 16). HEGARTY CONTINUES: ‘PREPARING PUPILS WITH DISABILITIES
FOR ADULT LIFE IS A PARTICULAR CHALLENGE FOR ORDINARY SCHOOLS THAT RUN INTEGRATION PROGRAMMES. MIANY SPECIAL SCHOOLS HAVE DEVOTED GREAT EFFORTS TO THIS
AREA AND HAVE WELL-ESTABLISHED LEAVERS’ COURSES. THEY ALSO BENEFIT FROM THE GREATER CONTROL THEY CAN EXERCISE OVER PUPILS’ ENVIRONMENTS AND EXPOSURE TO THE
0OUTSIDE WORLD. ORDINARY SCHOOL STAFF HAVE TO FIND WAYS OF ENSURING THAT PUPILS DO NOT MISS OUT ON THE SYSTEMATIC PREPARATION THEY WOULD RECEIVE IN A GOOD
SPECIAL SCHOOL, AND THEY MUST OFTEN DO SO WITH FEWER RESOURCES AND IN CONTEXTS THAT ALLOW FOR LESS CONTROL.” (HEGARTY, 1994, 45)






